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California Standards for the Teaching Profession — Standard 1 Rubric
Engaging and Supporting All Students in Learning



Std. Element Emerging Exploring Applying Integrating Innovating

1.1 | Using Knowledge of | Learns about students through | Begins to gather data from Routinely (3-4 times weekly) | Consistently (daily) uses Facilitates students’ ownership of
students to engage data provided by the school additional sources to learn uses data from a variety of data from multiple sources | their learning based on choices they
them in learning. and/or through district about individual students. sources to actively engage all | to make adjustments to make that are compatible to and meet

assessments. Instructional Inconsistent use of students and guide selection instruction and meet their learning needs.
strategies are focused on the engagement strategies. of differentiated instructional | individual identified
class as a whole. strategies. learning needs.

1.2 | Connecting learning Teacher is aware of the need Begins to collect additional Routinely uses school Consistently facilitates Systematically and flexibly uses
to students’ prior to make connections to information about students’ resources and family contacts | students to actively engage | extensive information regarding
knowledge, students’ prior knowledge, prior knowledge, cultural to expand understanding of in curriculum which students and their communities
backgrounds, life cultural backgrounds, life backgrounds, life students. Students make relates to their prior throughout instruction. Students can
experiences, and experience, and interests. experiences, and interests and | connections between knowledge, experiences, articulate the relevance and impact of
interests Teacher rarely elicits student | uses it to support their curriculum and their prior and interests within and lessons on their lives and society,

questions or comments during | learning needs. knowledge, cultural across learning activities.
a lesson. backgrounds, life
experiences, and interests.

1.3 | Connecting subject During instruction the teacher | Begins to use real-life Routinely makes connections | Consistently plans Facilitates as students routinely
matter to meaningful, | uses the real-life connections | connections to subject matter | from subject matter to instruction that facilitates integrate subject matter into their
real-life contexts id+entified in the curriculum. | beyond those identified in meaningful, real-life students utilizing real-life | own thinking and make connections

curriculum in lessons to contexts, including those connections regularly to to relevant, meaningful, and real-life
support student specific to students’ family develop understandings of | contexts during learning activities.
understanding. and community. subject matter and extend

their knowledge.

1.4 | Using a variety of Uses a limited number of Occasionally uses a variety of | Routinely utilizes a variety of | Consistently makes Refines the flexible use of a wide
instructional instructional strategies, instructional strategies, strategies, resources, and skillful use of a repertoire | repertoire of strategies, resources,
strategies, resources, | resources, and technologies. resources, and technologies technologies during of strategies, resources, and technologies to meet students’
and technologies to Strategies may not be that meets the learning of instruction to meet students’ and technologies into diverse needs. Students take
meet students’ appropriate to students’ some students. diverse learning needs. instruction to meet responsibility for using those
diverse learning learning needs and Recognizes the need and Students participate in students’ diverse learning | resources, to successfully advance
needs. adjustments are minimal in makes adjustments in instruction to match their needs. Students are their learning

response to students’ needs. response to students’ needs. learning needs. actively engaged.

1.5 | Promoting critical Asks questions that focus on Begins to include questions in | Routinely guides students to | Consistently supports Facilitates systematic opportunities
thinking through factual knowledge and recall. | some lessons that require think critically and respond to | students to initiate critical | for students to apply critical thinking
inquiry, problem Some students respond. students to recall, interpret, questioning strategies, thinking through by designing structured inquiries into
solving, and and think critically. problem solving, and independently developing | complex problems.
reflection reflecting on issues in questions, posing

content. problems and reflecting on
multiple perspectives.
1.6 | Monitoring student Uses whole group instruction. | Begins to plan instruction and | Routinely makes adjustments | Consistently adjusts With student input, makes

learning and
adjusting instruction
while teaching

learning activities to support
student understanding. Uses
small group instruction

occasionally. Begins to CFU
and differentiate instruction.

to instruction based on
observation of student
engagement and regularly
Checks For Understanding
throughout the lesson.

strategies during
instruction based on the
ongoing monitoring of
individual student needs
for assistance, support, or
challenge. Students are
able to articulate their
level of understanding.

adjustments to extend learning
opportunities and provide assistance
to students in mastering the content
flexibly and effectively. Students
monitor their progress in learning.




California Standards for the Teaching Profession — Standard 2 Rubric
Creating and Maintaining Effective Environments for Student Learning

Std. Element Emerging Exploring Applying Integrating Innovating

2.1 Promoting social Minimally models and/or Models and demonstrates fair and Routinely models and demonstrates | Consistently develops shared Facilitates student self-reflection and
development and communicates expectations | respectful behavior and a commitment fair and respectful behavior through | responsibility with students for problem | ongoing improvement to the classroom
responsibi“ty Withi“ a | for fair and respectful to fairness and respect. Seeks to ClassBuilding and TeamBuilding solving. Students take responsibility community.
caring community behavior to support social understand cultural perceptions of a activities. Incorporates cultural resolving conflicts and maintaining a Students take leadership in resolving
where eagh student is development in the caring classroom community. awareness to develop a positive caring classroom community. conflict and creating a fair and respectful
treated fairly and classroom community. classroom climate. classroom community.
respectfully

2.2 Creating physical or Is aware of the importance Experiments with Routinely develops and utilizes Consistently maintains physical and/or Adapts physical and/or virtual learning
virtual learning of the structured physical adapting structured physical and/or physical and/or virtual learning virtual learning environments. environments flexibly to facilitate access
environments that and/or virtual learning virtual learning environments that environments that reflect student Integrates a variety of structures for to a wide range of resources that engage
promote student environments that support support student learning. Resources and | diversity interaction that engage students in a students in learning. Selects from a
le_amn,lg’ reflect student learning. Limited structures for interaction are and provide a range of resources for | positive, constructive, and productive repertoire of structures. Students
diversity, and . access to resources for inconsistently taught in lessons to learning. learning culture. Students routinely use | participate in monitoring and changing the
encourage constructive . . . . s . .
and productive student use. support student learning. Stud.ents use a variety of resources arange of resources in learning design of learning environments.
interactions among and. interact in ways that deepen environments.
students their understanding.

2.3 Establishing and Is somewhat aware of Begins to recognize, teach, and address | Routinely anticipates and reduces Consistently reflects on their own Facilitates shared responsibility with
maintaining learning policies and laws regarding | safety issues regarding materials, risks to physical, intellectual, and language and behavior that contributes students for developing resiliency, and
environments that are safety that are required by student interactions, and the emotional safety using multiple to resilience, intellectual, and emotional | maintaining a safe, physical, intellectual,
physically, the site, district, and state. organization of the learning strategies that include examining safety in the classroom. Students and emotional environment focused on
mtellfectually, and Has vague knowledge of environment. Explores strategies to biases in the learning environment develop and practice resiliency skills. high quality and rigorous learning.
emotionally safe how to respond to behaviors | establish intellectual and emotional and curriculum. Students take risks

P >
that impact student safety as | safety in the classroom. offer opinions, and share alternative
they arise. perspectives.

2.4 Creating a rigorous Focuses the rigor of the Begins to focus on the development of a | Routinely develops a rigorous Consistently integrates rigor throughout | Facilitates a rigorous learning environment
learning environment learning environment on the | rigorous learning environment that learning environment that includes the learning environment that values in which students take leadership in
with high expectations | accuracy of answers and includes accuracy, understanding, and analysis, problem solving, and critical reading, writing and thinking. learning. Students take responsibility to
and appropriate completion of learning meeting targeted learning goals. Seeks appropriate levels of challenge. Has | Students actively use supports, fully utilize teacher and peer support to
support for all students | ;o High expectations do | to maintain high expectations for an understanding of achievement challenges and/or enrichment across achieve consistently high levels of

not attend to rigor. students while becoming aware of patterns, and uses scaffolds to subject matter. learning.
achievement patterns. address achievement gaps. Students
engage in a variety of differentiated
supports and challenges.

2.5 Developing, Standards for behavior Begins to implement a one-size-fits-all Routinely uses multiple strategies Consistently integrates equitable Facilitates a positive environment using
communicating, and appear to have been approach for individual and group during instruction including expectations, positive supports, and systems that ensure students take an active
maintaining high established but are behaviors. Seeks to communicate, culturally responsive instruction to consequences across learning activities. | role in monitoring and maintaining high
standards for inconsistently reinforced. model, explain, and review as needed develop and maintain high Guides students to self-assess, monitor, | standards. Students demonstrate positive
mdlv“,jual and group expectations. standards. Students follow and set goals for behavior. Students behavior, consistent participation, and are
behavior behavioral expectations, accept encourage and support each other to valued for their unique identities.

consequences and increase positive | make improvements.
behaviors.

2.6 Employing classroom Classroom norms, Begins to establish classroom norms, Routinely maintains a climate that Consistently maintains classroom Facilitates classroom climate, norms,
routines, procedures, procedures, and/or routines | procedures, and routines. Seeks to builds on student strengths. Engages | expectations with timely and procedures, and routines that operate
norms, and supports have not been established or | promote positive behavior and students in self-reflection and differentiated feedback that is culturally | seamlessly. Students share the
for positive behavior to | 4re not being enforced. responds to disruptive behavior to monitoring of individual and group | responsive. Students reflect on the responsibility with the teacher for
censure a climate in Inconsistently responds to reduce loss of instructional time. behavior. Provides positive behavior | quality of routines, procedures, and assessing, managing, and maintaining a
x};:?:aﬂ students disruptive behavior. supports and appropriately responds | norms in ways that improve the positive classroom climate.

to disruptive behavior. learning climate.
2.7 Using instructional Learning activities are often | Begins to pace instructional time so that | Routinely paces lessons that are Consistently paces instruction with Facilitates instruction by optimizing

time to optimize
learning

rushed or too long, and
transitions are rough or
confusing resulting in a loss

some students complete learning
activities. Transitions used to move
students into new activities are

appropriate and enable most
students to engage successfully with
the content. CFU and lesson closure

embedded CFU strategies and closure
while monitoring instructional time.
Transitions are seamless. Students use

lessons through pacing, adjusting, and
fluidly transitioning instruction and daily
activities. Students are engaged in




of  instructional  time.
Checking For
Understanding (CFU) is not
evident.

in-effectively implemented. CFU
strategies are sporadic.

are implemented and transitions are
effective.

their instructional time to engage in
extension and review.

accomplishing learning goals, and
participate in reflection, self-assessment,
and goal setting.




2.1 Promoting social development and responsibility within a caring

community where each student iz treated fairly and respectfully

As tfanchers davelop, they may ask "How do 1. "or "Why do 1"

*  model andpromote faimess, equity, andrespect inaclassroomatmosphere that values all
mdividuals and cultures?

*  help all students accept andrespect diversity intenms of cultiral, relimons, inguistic, and econormc
backgrounds;leamimg differences andahilityv; gender andgenderidentity; farmly structure and
zexual onentation’ andotheraspects oflnrmarkind?

»  engagestudertsinsharedproblem-solving andconflictrezohtion?

+  provide learming opporturities that encowrage student-to-student conmmurncaton with enpatisy
md undarstanding?

»  develop students"lea dership skills and provideopp orturnties t o apply therm?

» create aclassroomculture where students feel azensze of responsibilityto

2.4 Creating a rigorous learning environment with high expectations
and appropriate support for all student
As tanchars davelop, thay may ask, "How do I." or "Why do 1.
* astablish a3 productive, achisvem ent-omentated climate in my clasroom?
* =gt high expectations for all of mv students?
*  motivate all studerts toinitiate their own leaming and stive for challenging leaming goals?
»  provide all students opporturnties to exanmne and evaluate their ownwork and toleam from
the workof therpeers?
»  ensureaccess tochallenmng and diverseacadenmc contert for all studerts?
*  ensure generalization of skills a crozs scho ol and non-school envirorements and people,
mcluding school staff and conmmaty parners?
2.5 Developing, communicating, and maintaining high standards

and forane another” Standard 2 for individual and group behavior
*  help studentsto appredate their own identities and to view Creating and ds teachers daalop, they mav ask, “Hew do L."or "W dol."
themselves as valued contributors to society? » failitate student paticipation in classroom  decision-making?
" " " ] " - - . o
»  develop activitiesthat support positive interactions among student s Maintaining Effective fosterand support appropriate student behavior?

and that help students get to know each other?

2.2 Creating physical or virtual learning
environments that promote student learning,
reflect diversity, and encourage constructive and
productive interactions among students
As taachers develop, they mav ask, "How do L." or "Why doI.."
* amange and adaptclasgoomseating to
acconrnodate ndividual and group leaming needs?
*  Establish a stinmilating, cumcuhrn-rich leanmng
envirommert that supports cortentleaming and
acadenac vocabulary development?
» egnsurethatstudents develop an appredation of diversity?
*  Provide students access to resowrces, technolomes, and
comfortable workspaces?
*  create anernirormment that promotes optirnal learming for
each student?
*  construct an equitableleammg envirormment for all students?

2.3 Establishing and maintaining learning environm ents

that are phvsically, intellectually, and emotionally safe

As fanchers daovelop, thay mav ask, "How do I " or "Why del "

» amange the leanung enviromment to facilitate positiveand
productive classroom interactions?

*  gncourage, support, and recognize theachievements and contnbutionz o f all students?

»  encourage studernts to takensks andto express thoughtfid and respectfil opinions related to the
topicorsubject of discussion?

» fosterthe development ofeachstudent’s self-estesm?

*  create a safe, accessible leaming envirormmert for all students?

+  prevent behavior problems by mtervering early using strateges matchedto the student s
current leaming andbehaviorlevels?

*  assist students in de-ezcalationwhen in cnsis, while mamtaiming a safe envirormment for all
students?

»  provide student supervision in unstuchired settings, such as cafeterias, buses, hallwavs, and
plavarounds?

Environments for Student Learning
Teachers promote social development and responsibility
within a caring community where each student is treated
fairly and respectfullv. Thev create phvsical or virtuzl leaming
environments that promote student learning, reflect diversity,
and encourage constructive and productive interactions among
student. They create arigorous leaming environment with high
expectations and appropriate support for all students. Teachers
develop, communicate, and maintain high standards for
individual and group behavior to ensure a climate in which
all students can learn. They employ classroom routines,
procedures, norms, and supports for positive behavior
to ensure a climate in which all students can *  help students transition smoothly and efficiently from one

learn. They use instructional time to
optimize leaming.

* collaborate wathstuderts, farmlies, and conmmrnties toestablizh,
tnaintain, and conrrricate standards for sudent behavior?

* understand the imdearlving cause of studentbehavior, mduding
developmental anindividual needs, andutilize thatknowledgein
support of positive claszoom conduct?

» work proactively to prevent and respond quickly tominimize
behavioral izsues?
* understand and respondto inappropriate behaviors i an
efficient, fair, and equitable way?
* help all students leam to take resporsibility for their own
behavior and actions?

2.6 Emploving classroom routines, procedures,
norms, and supports for positve behavior to
ensure a climate in which all students can learm
As teachars dnzlop, they may ack, “How do I.."or "Wy dol..”
» mvolve allstudents in the development of
clazsroom procedires and routines?

mstmictional activity to thenext?

. apply knowledse of studerts” plrysical, social, comutive and emotional
development to ensure that adequate time and support are provided for
students to cormplete learming activities?

* dewvelop daily schedules, timelines, classroomroutines, and nonms that maxinmze
leaming?
* connect district, site and clazsroomprocedires to promote a chimate of farmess and
respect for all students?
* adapt routines, procedires, and nonms to ensurethe success of students with special needs?
»  remforceandreward appropriatesoadal and acadenmc behaviorin the classroom?
+2.7 Using instructional time to optimize learning
As teachers dovelop, they may ask, "How do I " or "Why do 1"
*  grganizeinstricton tooptinmzeleaming tirme?
*  pacenstructionto accorrplish leaming goals?
+  re-direct students’ offtazk behavior to make themost of instructional tirme?
* adjust instructional time zothat all studernts ramamenzgaged and challenged?
*  structure time for both independent and collaborative leanmng opporturaties?
*  balance instmictional, preparation, adninistrative, and manageral time?




California Standards for the Teaching Profession — Standard 3 Rubric

Understanding and Organizin

Subject Matter for Student Learning

Std. Element Emerging Exploring Applying Integrating Innovating

3.1 Demonstrating Foundational knowledge of Begins to examine concepts in Routinely explains the relationship Consistently uses broad Uses extensive knowledge of subject
knowledge of subject subject matter is present. May not | subject matter and academic between subject matter concepts, knowledge of the relationships matter concepts, current issues,
matter academic content | adequately support students' language to identify connections academic language, and academic between subject matter concepts, academic language, and research to
standards learning and/or articulate content between academic content standards content standards and is able to academic language, and academic | make relevant connections to standards

standards clearly and effectively and instruction connect content and instruction for content standards in ways that during instruction and extend student
for students. students. ensure clear connections and learning.
relevance to students.

32 Applying knowledge of | Has some knowledge of student Begins developing a basic Routinely adapts instruction based on | Consistently integrates knowledge | Uses comprehensive knowledge of all
student development stages of development and the understanding of student student development and to inform instructional decisions students to guide and develop
and proficiencies to differences in students’ development. Explicitly teaches proficiencies to meet students’ and provides equitable access to proficiencies and has a deep
ensure student understanding of subject matter. subject specific vocabulary and diverse learning needs, explicit ensure student understanding of understanding of subject matter,
understanding of subject academic language, but does not teaching of essential academic subject matter at all language and including equitable access at all levels
matter. adapt adequately to student needs. vocabulary in ways that engage all ability levels. for students, proficiency in

students in subject matter text or self-directing, goal-setting, and
learning activities. monitoring and improvement.

33 Organizing curriculum Follows organization of Begins following organization of Routinely uses knowledge of Consistently integrates key Uses extensive knowledge of
to facilitate student curriculum as provided by site and | curriculum as provided by the site curriculum and student readiness to concepts and information within curriculum and related resources to
understanding of the district to support student and district, but does not adapt as organize, adjust, and adapt the the curriculum, relates content to flexibly and effectively organize and
subject matter understanding of subject matter. needed to support student curriculum to ensure most students’ students' lives, and uses previous adjust instruction. Facilitates student

* Aware of curriculum but does not | understanding of subject matter. understanding of subject matter. learning to extend students' articulation and comprehension about
ensure all students have access. Begins to understand curriculum and | Routinely uses knowledge of understanding. what they do and don’t understand.
(ES) ensures some students have access. curriculum to ensure students have

(ES) access. (ES)

34 Utilizing instructional Subject matter is only presented. Begins to use a few targeted Routinely selects and adapts Consistently integrates Draws upon an extensive repertoire of
strategies that are Instructional strategies may not be | instructional strategies to make the instructional strategies to ensure instructional strategies appropriate | instructional strategies to develop
appropriate to the appropriately matched to subject content accessible to students and critical thinking and student to subject matter to meet students’ | enthusiasm and meta-cognitive abilities.
subject matter matter content or concepts and encourages some students to think understanding of academic language diverse learning needs and guide Supports and challenges the full range

may not encourage students to critically or to extend their and addresses students’ diverse students in understanding of students towards a deeper knowledge
think critically or to extend their knowledge of subject matter. learning needs. connections within and across of subject matter.
knowledge. subject matter.

3.5 Using and adapting District provided instructional Begins to use additional materials, Routinely uses additional materials, Consistently integrates adapted Engages students with equitable access
resources, technologies materials, resources, and resources, and technologies to resources, and technologies to resources, technologies, and in identifying and adapting resources,
and standards aligned technologies are used. Materials convey key subject matter concepts. explicitly convey key subject matter materials to meet the needs of all technologies, and standards-aligned
instructional materials, may not accurately reflect diverse Materials may reflect diverse concepts. Teaches students to use students. Students have equitable instructional materials to extend student
to make subject matter perspectives. perspectives. resources based on individual needs. access to materials, resources, and | understanding and critical thinking
accessible to all Materials reflect diversity and technologies. Seeks outside about subject matter.
students differentiation. resources and supports.

3.6 Addressing the needs of | Is aware of students’ primary Begins to provide adaptive materials | Routinely identifies gaps in Consistently implements scaffolds | Facilitates ELs in assessment of their

English Learners (EL)
and students with
special needs to provide
equitable access to the
content

language and English language
proficiency and aware of students
identified as special needs and
somewhat acts on that knowledge.

to help English Learners with
language proficiencies in listening,
speaking, reading and writing.
Students with special needs access
content with modifications and/or
accommodations. May not
effectively implement assigned
research-based strategies to meet the
needs of both groups of students.

*Is knowledgeable about the IEP
process, may not routinely comply.
(ES)

language proficiencies and EL
strengths to differentiate instruction
and address learning gaps based on
the ELD standards.

Routinely utilizes information about
special needs students to assess
strengths and competencies and
provide appropriate challenges and
accommodations in instruction.

*Routinely complies with the IEP
process. (ES)

to differentiate for EL’s and
students with special needs in
order to understand content.

*Consistently communicates and
cooperates regularly with resource
personnel, para-educators and
families as needed to ensure that
student services are provided and
progress is made in accessing
appropriate content. (ES)

progress in English language
development and content standards
goals.

Is resourceful and flexible in the design,
adjustment and elimination of scaffolds
based on EL proficiencies, knowledge
and skills in content.

Facilitates students with special needs to
actively engage in the assessment and
monitoring of their learning needs and
content access. *Communicates and
collaborates with all participants and
students in creating a coordinated
program to optimize success.. (ES)




3.1 Demonstrating knowledge of subject matter, academic content
standards, and curriculum frameworlks
As teachers develop they may ask "How do I.." or "Why do 1.7
*  ensure thatmysubject matter knowledge is sufficient tosupport student leaming?
*  contimuetokeepmy subject matter knowledge current?
* identify, understand, and teachthe key concepts and mdealying themes and relationships i the
acadenmc content standards and state frameworks
*  integrate key concepts, themes, relationships and connections across subject
matter areas?
*  ensure fatmy knowledge ofthe subject matterincorporates
different perspectives, appropriate to the discipline?
*  mamtain and utilize current understanding ofrelevant contert
standards and frameworks?

3.2 Applying knowledge of student
development and proficiencies to ensure student
understanding of subject matter
As fanchers develop they may ask "How do 1.7 ar
“Why de [.."
*  apply my knowledge of human development and leaming
theory to the unique students that Iteach?
* acquirsunderstandngof my students mdividual
cognitive, social, emotional and physical development?
*  connect content being taught tostudents’ prior
knowledge and expenences?
*  Build understanding of English Leamers’
levels oflangnage?
*  acquisitionin orderto knowhowto best support
their leaming?
*  buldunderstanding o fry students with special needs in order
to knowhow and when to differentiate mstruction?

the content.

3.3 Organizing curriculum to facilitate

student understanding of the subject matter

As fanchers develop they may ask "How do 1.7 or "Why do 1.7
use my knowledge of student readinessto leam to organize, sequence, and enhance
curmicuhim?
apply my knowledge of the subjectmatterto organize curmecuhnm, planlessons and units, and
select mstructional strategies that demonstrate key concepts and theirinterrelationships?
organize subjectmatterto reveal and value different cultural perspectives?
meorporate subject or grade level expectations and cumcuhum frameworks in organizing
subject matter?
utilize standards-aligned and‘or adopted cumculum in ways that support student leaming?
apply my knowledge of vanous disciplines and mtegrate cross-disciphnary skills to plan
sequencedlessons appropnate to students’ accessibility andleamimg levels?

Standard 3
Understanding and
Organizing Subject Matter
for Student Learning

Teachers exhibit in-depth working Imowledge
of subject matter, academic content standards, and

curiculum frameworks. They apply lmowledge of
studentdevelopmentand proficiencies to ensure student
understanding of content. Thev organize curriculum to
facilitate smdents” understanding of the subjectmatter.
Teachers utilize instructional strategies that are appropriate
to the subject matter. They use and adapt resources,
including adopted materials, tomake subjectmatter
accessibletoall smdents Thevaddresstheneeds
of English leamers and students with special
needs to provide equitable accessto .

3.4 Utilizing instructional strategies that are appropriate to the subject matter
As feachers develop they may &k "How do I.." or "Why do 1.7
* developandusearspertoire of instructional strategiesappropnatetothe subjectmatter?
*  build onstudents’life expenences, prorknowledge, and interests tomake subjectmatter
relevant and meamngful tostudents?
*  useeffectiveinstructionalstrategiesandapproachestoillustrate a conceptand its
connections within and across subject areas?
* challengeall students tothink critically mn the subjectarea?
* help all studentsdevelop enthusiasm foranda deepknowledge of the subjectmatter?
* usestrategiesthat make the depthand complexity o fsubject matter
understandable to all students?
» individualizemstructional strategies appropnatetothesubjectmatter
considenng accessibility andleaming needs ofindividuals with
exceptionalities
* Expand expertise with research-based effective
practices appropratetothe subject matter?

3.5 Using and adapting resources, technologies,
and standards-aligned instructional materials,
including adopted materials, to make subject
matter accessible to all students
4s teachers develop they may ask “How doI.." or
Wiy do I.."
* knowthe fullrtange o fmatenals, resources, and
technologiesprovidedbythe schoolordistrict?
* Select matenals, resources & technologies to support
differentiated studentleamingo fthe subjectmatter?
*select anduseleamingmatenalsand resourcesthatreflectthe
diversity in my classroom?
» usetechnologies to conveykey concepts inthe subjectmatter?
leamaboutandaccess new imstructional resources to
support student leaming?
* expand expertise with evidence-basedinstructional and
assistive technology tosupportstudent aceesstochallenging
content?
3.6 Addressing the needs of English learners and students with
special needs to provide equitable access to the content
As teachers develop they may ask "How do I.." or "Why do 1.7
* addressthe English Langna ge Development (ELD)standards astheyrelate tomy
English Leamers’ level oflanguage acquisition?
* addressthe Individual Education Plan (IEF) goals and objectives for students with
special needs?
*  selectmatenals, resources, and technologies tosupportsubjectmatter mstructionof my
Enghish Leamers and students with special needs?
*  Ensure accessto the critical concepts and themesin the acadenic content standards and
state cumcuhum frameworks for students at vanouslevels of English proficiency and for
students with special needs?




California Standards for the Teaching Profession — Standard 4 Rubric

Planning Instruction and Desi

ning Learning Experiences for All Students

Std. Element Emerging Exploring Applying Integrating Innovating

4.1 Using knowledge of Inconsistently plan lessons using Begins to plan daily Routinely examines instructional Consistently uses knowledge of Facilitates systematic opportunities
students’ academic available curriculum and may not lessons using students’ materials for bias to ensure daily lesson bias to use daily lesson plans to through daily lesson planning to
readiness, language use students’ academic readiness, background information plans reflect students’ diverse needs. differentiate instruction that support and extend student
proficiency, cultural language proficiency, cultural and individual Plans and applies culturally responsive matches students to specific learning that engages them in the
background, and background, and individual development. pedagogy. strategies that attend to their analysis of bias, stereotyping, and
individual development to plan instruction. Seeks to learn about diverse learning needs and cultural | assumptions.
development to plan May be unaware of the impact of culturally responsive backgrounds.
instruction. bias on learning. pedagogy.

42 Establishing and May not establish learning and Begins to establish and Routinely establishes and communicates Consistently communicates Facilitates students’ use of learning
articulating goals language goals and/or lessons are write learning and clear learning and language goals to comprehensive learning and and language goals that are
for student learning neither based on content standards | language goals for skill students that are accessible. Plans for language goals for students. frequently referred to and utilized

nor available curriculum. development based on students to articulate and monitor Students can articulate and to monitor and advance their

standards and curriculum. | learning and language goals. monitor their own learning and learning.

language goals.
*Routinely establishes measurable and *Consistently monitor and adjust *Facilitates students’ awareness

*Does not establish measurable obtainable learning goals, including measurable and obtainable learning | and understanding of IEP/Behavior
and obtainable learning goals, (ES) | *Begins to establish IEP/Behavior goals, (ES) goals, including IEP/Behavior goals.(ES)

measurable and obtainable goals, (ES)

learning goals, (ES)

43 Developing and Uses provided curriculum Begins to plan curriculum | Routinely establishes short- and Consistently refines sequence of Utilizes extensive knowledge of
sequencing long- guidelines for daily goals that units that include a series long-term lesson plans for subject matter | long-term plans to reflect the curriculum, content standards,
term and short- support students’ short and of connected lessons and concepts and essential related academic integration of curriculum and learning needs to design
term instructional long-term goals. are linked to short and language and formats that support student | guidelines, frameworks, and cohesive and comprehensive short
plans to support long-term planning to learning. content standards with assessed and long-term instructional plans
student learning support student learning. instructional needs to ensure that ensure high levels of learning.

*Is aware that IEP/Behavior goals *Routinely plans using the IEP/BIP goals | student learning. Facilitates planning that includes
and objectives can be used to to determine appropriate instruction and analysis of the effectiveness of the
develop short and long-term plans | *Begins to use support within the least restrictive *Consistently plans analysis and least restrictive environment for
within the designated least IEP/Behavior goals and environment. (ES) ongoing adjustments to IEP/BIP individual students’ needs in all
restrictive environment. (ES) objectives to develop goals for services within the least areas. (ES)

short and long-term plans restrictive environment. (ES)

within the designated least

restrictive environment.

(ES)

4.4 Planning instruction Plans instruction, but may not Begins to select strategies | Routinely uses assessment to inform Consistently uses a broad range of | Facilitates and plans instruction to

that incorporates
appropriate strategies
to meet the learning
needs of all students

incorporate strategies suggested by
curriculum guidelines.

May not be aware of student
learning and language needs. May
not use data provided by the site
and district to meet learning needs.

*Adheres to strategies and services
outlined in student’s IEPs to
ensure access to a functional
communication system. (ES)

that respond to students’
diverse learning and
language needs. Using
information beyond basic
data.

*Explores additional
strategies and services to
ensure access to a
functional communication
system. (ES)

planning and incorporates differentiated
instructional strategies that are culturally
responsive.

*Utilizes effective strategies and services
to ensure access to a functional
communication system. (ES)

assessments to plan and
differentiate instruction to address
different learning styles that
support, challenge and enrich
students’ learning.

* Analyzes the effectiveness of
strategies and services to ensure
access to a functional
communication system. (ES)

specifically meet the needs of
diverse learners providing
opportunities for students to reflect
on their learning.

*Utilizes extensive knowledge of
effective strategies and services for
individual student’s IEP (ES).




4.5

Adapting instructional
plans and curricular
materials to meet the
assessed learning needs
of all students.

May not use assessments in
determining the needs of students.
May not adapt the lessons and
curriculum provided.

Begins to intentionally
plan and adapt lessons
based on the assessed
needs of students.

Routinely differentiates instruction using
culturally responsive pedagogy and
additional researched based materials and
strategies to support students’ diverse
learning needs.

Consistently makes ongoing
adjustments to instructional plans
and uses a variety of researched
based materials to support student
learning.

Plans for a wide range of
adaptations to lessons based on in
depth analysis of individual
student needs. Engages with
students to identify types of
adjustments in instruction that
meet their learning needs.

ct-specificleaming

peeds of students and

ke appropriate assistive




4.1 Using knowledge of students® academic readiness, language proficiency,
cultural background, and individual development te plan instruction

As teachers develop they may ok, "How dol.." or "Why do 1.7

* ingorporate students” prior kmowlsige amd expaience in my cumculum and instrctional planming?

» w2 kmowledge of my students” lives, their familizs, and their commumities to inform my planning of
cummiculum and instmection?

* w2 kmowledze of my students” individual cogmitive, social, emotional, ad physical development to plam
instmection and make appropriate adaptations to mest students’ umique needs?

* plm lessons and umits that promote access toacademic content stapdards for all students?

* w2 lmowledze ofmy English Leamers® levels of lmpuase proficieney to pla instruction
that supports their subject mattar leaming and aademic lmpuage development?

* =2 kmowledge of my students” diverse leaming nesds to pla instrection that
supports their leaming?

4.2 Establishing and articulating goals for
student learning
Asteachersdeveloptheymay ask, “Howdoel..." or “WihydoI... "

*  bwld onthe sthenoths, interests, and pesds ofall students fo
astablish high axpectations for leaming?
* astablish longterm and shorttem goals that are basad o
xademic content stmdards and reflact students” stremgths,
interests, and pesds?
* determing leaming goals that addmess all students” lmgwass
abilitizs and diverse leaming pesds?
*  tablish leaming poals that address school, distnct, ad
community =xpectations?
*  work with students and families toestablish leaming poals?
» develop goals that prepare students for suceessful tramsition to
their next leaming environm ent?
*  communicate clear, challenging, and achievable axpectations for students?
* develop IFSP/TEP goals and objectives that ae measurable and obtainabls?

4.3 Developing and sequencing long-term and short-
term instructional plans to supportstudent learning
As teachers develop they may ok, "How doI.." or "Why do 1.7
* desimn m instrectional program that considers the longterm and the short-term?
* =2 amessment results for long-tem and short-term plaming?
*  incomporate diverse subject matter pempectives iy planming?]
*  salect and sequence instruchional stratemies ppropnate to the compl=aty of the l=sson contant and to
student leaming neads?
* plm m instructional progrm that supports students” sacond lmguame leaming and diveme leaming peads
*  imoorporate myprofessiona expatise and kmowladze of my students into apresaribed
*  cumculum, pace, and distict assessment calandar?
* collaborate with colleamues to make instrctional decizions?
» design imstruction so that students paticipatz in setting and achieving their individual leaming goals?
= teacth tomastery and promote genemlization of leaming?
* e students with sxoephionalities reeeive appropnate instmction and support within the lest rsmetive anvironment?

Standard 4
Planning Instruction
and Designing Learning
Experiences for All Students

Teachers use knowledge of students’ academuc

readiness, language proficiency, cultural
background, and mndividual development to plan
mnstruction. They establish and articulate goals for
student learming. Theydevelop and sequence long-
term and short-term instructional plans to support
student learning. Teachers plan mstruction that

incorporates appropriate strategies to meet the

diverse learming needs ofall students. They

modify and adapt mstructional plans

tomeettheassessed learning
needs ofall students.

4.4 Planning instruction that incorporates appropriate sirategies to meet
the learning needs of all students
As feachers develop they may ok, "How do .. or "Why do 1.7
* devalop umit and lesson plans that build on and extend students” understanding of subject matter?
*  swe that ech instructional strategy ismelated toleaming goals?
* pla instmction toallow enough time for student leaming, eview, and assessment?
* w2 myknowladze of subject mattar ad my students to plan ad appropriately pace instmetional achvities
within aleson and over time ?
* chack for undetanding, prepare for adjustments, remediate oraccslerate instuction, amd
individudlize when appropriate?
* afdress the ELD standards appropoately, based on myEnelish leamers™ levels of
lmpuare acquisition?
* azidress the [EP goals and objectives of my students with special needs?
* salact matenals, resources, and techmologies tosupport the leaming
neads of English leamers and students with spacial peeds?
* utilizz strategies to ensure each student including non-verbal
students andior students with rduced lampuage processing have a
hmetional  COMMUMCINOD  SyStan!

* utilizz strategiz to sphanes lmgpase skalls inthe sz of listemng,
speding, reading and writing?

4.5 Adapting instructional plans and curricular
materials to meet the assessed learning needs of
all students
Ar tenchers develop they may ask "How doI.." or "Why do1.."
* interact with mycolleagues toidentify typically difficult concepts
or skills for students inomdar to reexamine and stengthen plams for
firture lessoms?
* Proactively prepare forappropriate adjustments
* basad onmy assessment of student leaming while teaching?
* stengthen existing plams for students at identified levels of English
preficieney?
* strengthen existing plans for students with spacial peads?
» meflact onmy sucossses and struggles and apply what Thave leamed about effactive
and 1peffective stratemies toexstng plms for futere lessons?
* reflact on my successes and stuggle: with the use of cumiculum and apply what I have
leamed toexisting plms for fiture lessoms?
* captwre what Thave leamed dunng apaticular lessom so that [can mvisit my plas in advance of texching the
leszon azam?
» strengthen [FSP/IEF doruments including transition plans?
* pla for instrection by incorporating all mlevant IFSETEP information behavier and acadsmic infomuation?




California Standards for the Teaching Profession — Standard S Rubric
Assessing Students for Learning

Std. Element Emerging Exploring Applying Integrating Innovating

5.1 | Applying Is aware of the purposes, Begins to use different types of | Routinely selects Consistently develops and adapts | Draws flexibly from a
knowledge of | characteristics and possible | pre-assessments, formative and | assessments based on a a variety of appropriate repertoire of appropriate and
the purposes, | piag of formative and summative assessments and clear understanding of the | pre-assessments, formative and non-biased assessment options
;E?irizzrf;ms’ summative assessments. identifies specific purposes and summative assessments to and characteristics to maximize
different types characteristics of them that characteristics of address students’ learning student demonstration of
of assessments yield different types of assessments to support needs/progress and to have knowledge.

information about students and | student learning. students demonstrate what they

minimizes bias. know without bias.
*Is aware of
accommodations and *Begins to identify specific *Routinely selects *Consistently uses and adapts *Demonstrates purposeful use
modifications for state and | purposes and uses of appropriate and legal accommodations and of a wide range of
local assessments as accommodations and accommodations and modifications for state and local accommodations and
outlined in individual modifications for state and modifications for state and | assessments based on individual | modifications for local
students’ IEP. (ES) local assessments. (ES) local assessments (ES) students’ learning and assessments systematically and

accessibility needs. (ES) flexibly. (ES)

5.2 | Collecting and | May not use data to assess Begins to collect data and Routinely collects a variety | Consistently uses data analysis of | Infuses assessments
analyzing student learning or may not | makes adjustments in planning | of assessment data on assessments to provide strategically and systematically
assessment have an understanding of for lessons based on analysis student learning and uses | comprehensive information to throughout instruction to
data from a . . . . . o .
variety of the requlreq processes for of assessment data. ?malysm of thg data to gul.de planplng anq differentiation | collect and analyze ongoing
sources o data analysis. May not draw inform planning and of instruction. Designs and assessment data appropriate for
inform conclusions about student differentiation of integrates an assessment plan. the range of learning needs,
instruction learning. instruction. differentiation, and instruction.

5.3 | Reviewing May not review and Begins to review and monitor | Routinely reviews and Consistently reviews and Facilitates collaborative work
data, both monitor available assessment data individually monitors a variety of data | monitors a broad range of data and fosters colleagues’ ability
individually assessment data as required | and with colleagues and on student learning individually and with colleagues | to identify and address
igﬁsglgtges to by site and district identifies individual student individually and with to analyze student thinking and underlying causes for
monitor ’ processes. learning needs. colleagues to identify identify underlying causes for achievement patterns/trends.
student trends/patterns among trends/patterns.
learning students.

*Recognizes that IEP goals | *Begins to expand knowledge *Consistently adjusts instruction, | *Facilitates and systematically
are based on data and that IEP goals are developed *Routinely and goals, or services based on data reviews data individually or
developed with colleagues | using data from past progress systematically reviews data | reviewed individually or with with colleagues to offer

in all areas of need; services | and are linked to services individually and with colleagues to ensure Educational | evidence of change to ensure
are provided within the within the Least Restrictive colleagues that allows for Benefit. (ES) Educational Benefit within the
designated Least Restrictive | Environment. (ES) evidence of Educational Least Restrictive Environment.
Environment. (ES) Benefit. (ES) (ES)

5.4 | Using May not use data from Begins to use assessment data | Routinely uses a variety of | Consistently integrates a broad Reflects on data continuously
assessment assessments to set learning | to establish content based assessment data to set range of data to set learning goals | to make ongoing refinements
data to goals for the class or plan learning goals for class and student learning goals for for content and academic to learning goals for content
establish : . . . c g . ;
learning goals 1nstryct10n using gvallable 1n(.11V1dua1 stgde;nt and Plans content and academic language across coptent . and academic language for the
and to plan, curriculum guidelines. adjustments in instruction to language. Plans standards. Plans differentiated full range of students. Uses
differentiate, address students’ learning differentiated lessons and instruction targeted to meet data systematically to refine
and modify needs. modifications to individual and group learning planning, differentiate
instruction instruction to meet needs. Modifies lessons during instruction, and make ongoing




students’ diverse learning instruction based on informal adjustments to match the
needs. assessments. evolving learning needs of
individuals and groups.

5.5 | Involvingall | Informs students about Begins to encourage and guide | Routinely models and Consistently implements Provides systematic
students in objectives, outcomes, and students to establish learning scaffolds student structures for students to opportunities for student
self-assessmen | ;qqessment results. goals through lessons that self-assessment and goal self-assess and set learning goals | self-assessment, goal setting,
;"ft?slg*’ and Monitors students’ progress | include goal setting exercises. | setting processes for related to content, academic and monitoring progress.
monitoring using available tools for Provides students with learning content and language and individual skills. Develops students’
progress recording. opportunities in lessons to academic language Integrates student metacognitive skills for

monitor their own progress development. Guides self-assessment, goal setting, and | analyzing progress and refining
toward goals. students to monitor and monitoring progress across the goals towards high levels. of
reflect on progress on a curriculum. academic achievement.
regular basis.

5.6 | Using Limited use of available Begins to use technologies to Routinely uses technology | Consistently integrates a variety Uses a wide range of
available - technology to record implement individual to design and implement of technologies into the technologies to design,
tch;?slfig;es assessments, determine assessments, record results, assessments, record and development, implementation, implement, and analyze
I proficiency levels, and and communicate with analyze results, and analysis of assessments, and assessments and provides for
analysis, and | make communications administration, colleagues, and | communicate about student | communication of student in depth and ongoing
communicatio | about student learning. families about student learning with learning to all audiences. communication regarding
n of student learning. administration, colleagues, student learning for all
learning families, and students. audiences.

Ensures that
communications are
received by those who lack
access to technology.

5.7 | Using May not provide students Begins to provide students Routinely provides Consistently integrates the Facilitates students’ leadership
assessment with comprehensible with feedback based students information about | ongoing sharing of clear and in seeking and using ongoing
information to | feedhack from assessments. | on assessments in ways that strengths, needs, and timely feedback to students from | comprehensible feedback to
share timely . o . . . . . .
and May not notify families of | students understand. strategies for improving assessments in ways that support | accelerate their learning.
comprehensibl student proficiencies, Communicates with academic achievement. increased learning. Engages families in a variety
¢ feedback challenges, and behavior families about student Provides opportunities for | Communicates regularly with of ongoing comprehensible
with students | issues through school progress, strengths, behavior, two-way communications | families to share a range of communications about
and their mandated procedures. and academic needs when with families to share assessment information that is individual student progress and
families necessary. student assessments and comprehensible and responsive to | ways to provide and monitor

progress. individual student and family support.
needs.

* Consider the inclusion of English Language Development or Academic English goals along with content goals.




5.1 Applying knowledge of the purposes, characteristics, and uses of different

type of assessments

As taachers develop, they may ask, "How do 1" or "Why do 1"

*  become kmowladgeable of the diffrent types of sssessments-- and their uses, benefits, and limitations-- that
drw on to infom my instruction?

+  selart meeument strateries ad instmmients gppropriate to the leaming outcomes being evaluated?

»  wemylnowladze ofssessment concepts such as validity, wlisbility, and biss to choose assessments
appropriate to my students?

*  desimn grading practicss that draw onmultiple sowes of information and reflact

5.4 Using aszsessment data to establizsh learning goals and to plan,
differentiate, and modify instruction
A taachers develop, they may ask "How do 1" or "Why do1."
* W upon ssesment data tosupport development of leaming goals?
»  meview and mevise leaming goals with students over time?
»  amgue that student leaming goals meflact key subject matter concepts, skills and applications?
» uszinfomal assessments toadjust instuction while teaching?
v use multiple sources of sssessment tomesswre student progress and revise instmuctional plans?
» wotk todiffrentiate godls and plans basad on sssessed needs ofmy divemse leamers?

student leaming?” Standard 5 * address the spacific needs of English leamers and students with special needs as ] use
*  gpropnatly modify ad accommoedate state ad local assessments basad on Assessing Students asssssments to inform my instruction?

students” Jeaming and apcessibility needs? - \
»  gpply knowladge of gender, fmily background, cultwal and linguistic for Learning 5.5 Involving all students in self-assessment, goal

biases that impart fommal and infomal assessment outcomes?

5.2 Collecting and analyzing assessment data

from a variety of sources to inform instruction

A5 teachers develop, they may ask "How do L. or "Why do 1"

*  keep 3 continuons and comprebensive eeord of moup and
individual ahievement?

*  selart desion and use ssessment tools appropnate towhat is
being assassad]

o collact, salect, and mflect upon evidence of student leaming?

»  work with fmilies fo gather information about all students and
their leaming?

+ use standardized tests, diammestic tools, ad developmentd
assessments toundestand student progress?

* w2 armge of msesment strategies toimplement and memitor
individualized student leaming gedls (including IEP goals)?

© msesy studant bebavior tosupport leaming?

* intepret data based on how an assemment i3 scored and what mesults

1t Teports?

5.3 Reviewing data, both individually and with colleagues,

to monitor student learning

A5 taachers develop, they may ask "How do I." or "Why do 1"

* meview student assessment data with colleagues?

v+ TUse ssessment msults to monitor my teaching and gmde plaoning and instruction?

v+ Use msessment infomation to detemine when and how to revisit content that has beem tanght?

v+ Use mspsment data toeliminate gaps betwem students’ potentid and ther peformane &7

¢+ Use ssmssment results toplm instruction to support English Leamer?

+ Uiz assmssment results to plan instroction to support students” [EPsT

* collact and utilize data toensurz educational bensfit when aligming asssssment data with goals and senvices
within the lest mstnetive environment?

Teachers applvimowledge ofthepurposes,
characteristics, anduses of differenttypesof
assessments. They collect and amalyze assessment
data from a variety of sources and use those data to
inform instruction. They review data, bothindividually
and with colleagues, to monitorstudent leaming.
Teachers use assessment data to sstablish learming goals
and to plan, differentiate, and modifv instruction. Thev
mvolve all smdents m self-assessment, goal setting
and monitoring progress. Teachersuseavailable
technologies to assist m assessment, amalysis, and
communication of studentleaming. Thevuse
assessment information toshare timely

and comprehensible feedback with
students and their families.

setting, and monitoring progress
As teachers develop, they may ask, “How do L." o “Why doL.."
* make ssesment infegral totheleaming process?
* make ssessment ainteactive process between teacher and student?
» moddl selfsssessment stratemies for all students?
v dovelop and us2 tools ad pudelines that belp 2l students assess
their work and momitor their leaming soals?
* provide opportmitizs for all students toemgame in peer discussion
ad reflaction of thar work?
»provide opportmities for 2l students to demonstrate and reflact on
their leaming inside ad outside of the classoom?

5.6 Using available technologies to assist in
assessment, analysis, and communication of
studentlearning

A5 teachers dovelop, they may ask "How do 1" or "Wy do 1"
* become familiar with md select techmology resowrces that support
masssmeant practioss?
* use tachnology to malyze student leaming and inform instroction?
* use ppropriate technolegy msources tocommumicats students’ leaming tostudents
and thar fmilies?

5.7 Using assessment information to share timely and comprehensible
feedback with students and their families

As teachers dmvelop, they may ask, "How do 1" or “Why da 1"

« provide dll students with infomation about their progress & they engage in leaming activities?

» initiate regular ad timely contact with £mailies and mesource providars sbout student progress?

* communicate ssessment mesults tofmmilies in ways that ae mespectfil and imdertandable

v provide families with ways touse msssment information at bome toimprove student leaming?



California Standards for the Teaching Profession - Standard 6 Rubric

Developing as a Professional Educator

Std. Element Emerging Exploring Applying Integrating Innovating

6.1 Reflecting on teaching | May not reflect on Begins to engage in Routinely engages in reflection Consistently reflects individually Maintains ongoing reflective
practice in support of teaching practice to reflection on teaching individually and with colleagues | and with colleagues on refinements | practice and action research
student learning support student learning. practice individually and on the relationship between in teaching practice and connections | in supporting student

with colleagues that is making adjustments in teaching among the elements of the CSTP to | learning and raising the level

focused on methods to practice and impact on the full positively impact the full range of of academic achievement.

support the full range of range of learners. learners. Engages in and fosters

learners. reflection among colleagues
for school wide impact on
student learning.

6.2 Establishing May not develop goals Begins to set self-assessed Routinely sets challenging Consistently sets and modifies goals | Sets and modifies a broad
professional goals and connected to the CSTP goals connected to the self-assessed goals connected to | connected to the CSTP that are range of professional goals
engaging in continuous | through processes and CSTP. Expands skills the CSTP. Selected professional | intellectually challenging and based | connected to the CSTP to
and purposeful protocols. May not expand | individually and with development and research aligns | on self-assessment and feedback improve instructional
professional growth and | knowledge and skills colleagues through research | personal goals with school and from a variety of sources. Engages | practice and impact student
development individually and with and professional district goals, and focuses on in evidence based practices and learning within and beyond

colleagues through development and begins to | improving student learning contributes to professional the classroom. Engages in
research and available apply new learning. through classroom application. development to improve student ongoing inquiry into teacher
professional development. achievement. Pursues a variety of practice for professional
additional opportunities to learn development. Contributes to
professionally. professional organizations,
and development
opportunities to extend own
teaching practice.

6.3 Collaborating with May not attend or is late to | Begins to consult with Routinely collaborates with Consistently collaborates with Facilitates collaboration with
colleagues and the required meetings and colleagues to consider how | colleagues to improve student colleagues to expand impact on colleagues. Works to ensure
broader professional collaborations. May not best to support teacher and | learning and reflect on teaching | teacher and student learning within the broadest positive impact
community to support access student and teacher | student learning. Begins to | practice at the classroom level. grade, department, school and possible on instructional
teacher and student resources. identify how to access Interacts with members of the district levels. Engages with practice and student
learning student and teacher broader professional community | members of the broader professional | achievement at school and

resources in the broader to access resources that support community to access resources and district levels and for the
professional community. teacher effectiveness and student | a wide range of supports for profession. Initiates and
learning. teaching the full range of learners. develops professional
learning opportunities with
the broader professional
community focused on
*May not be aware of *Routinely provides guidance *Consistently pairs paraeducators, student achievement.
district guidelines in *Begins to consult with and direction to paraeducators, tutors and volunteers utilizing
regards to using colleagues and supervisors | tutors and volunteers and individual strengths matched with *Designs work plans and
paraeducators, tutors and to provide guidance and collaborates with colleagues student needs and collaborates, collaborative models for
volunteers within the direction to paraeducators, through a continuum of support, | consults, and co-teaches with working with paraeducators,
educational setting. (ES) tutors and volunteers. (ES) (ES) colleagues. (ES) tutors and volunteers. (ES)
6.4 Working with families May not be aware of the Begins to acknowledge the | Routinely encourages families to | Consistently provides opportunities | Structures a wide range of

to support student
learning

role of the family in
student learning and need
for interactions with
families.

importance of the family’s
role in student learning.
Seeks information about
cultural norms of families
represented in the school.
Welcomes family
involvement at classroom/
school events.

contribute to the classroom and
school. Adjusts communications
to families based on awareness
of cultural norms and
experiences with schools.
Routinely promotes ongoing
effective feedback systems

and support for families to actively
participate in the classroom and
school. Communicates to families in
ways which show understanding of
and respect for cultural norms.
Consistently establishes ongoing
effective feedback systems between
students, families and school. (ES)

opportunities for families to
contribute to the classroom
and school community.
Supports a school/district
environment in which
families take leadership to
improve student learning.




between students, families and
school.(ES)

6.5 Engaging local May not have awareness Begins to seek available Routinely uses a variety of Consistently utilizes a broad range Collaborates with community
communities in support | about local neighborhoods | neighborhood and neighborhood and community of neighborhood and members to increase
of the instructional and communities community resources. resources to support the community resources instructional and learning
program surrounding the school. Includes references or curriculum. Includes to support the opportunities for students.

May not use available connections to communities | knowledge of communities when | instructional program, Engages students in
neighborhood and in lessons. designing/implementing students, families. leadership and service in the
community resources in instruction. Draws from community. Incorporates
lessons. understanding of community members into the
community to improve school learning community.
and enrich the
instructional program.

6.6 Managing professional | May have a Begins to maintain Routinely anticipates Consistently integrates the full range | Models professionalism and
responsibilities to misunderstanding of professional responsibilities | professional responsibilities and | of professional responsibilities into supports colleagues in
maintain motivation professional in a timely manner and manages time and effort required | planning and prepares for situations | meeting and exceeding
and commitment to all responsibilities. May not seeks support as needed in a | to meet expectations. Pursues that may be challenging. Maintains | professional responsibilities
students seek to meet required positive and willing ways to support students’ diverse | continual efforts to seek, develop, effectively. Supports

commitments to students. manner. Demonstrates learning needs and maintains and refine new and creative methods | colleagues to maintain the
commitment by exploring belief in students’ capacity for to ensure individual student motivation, resiliency, and
ways to address individual achievement. learning. energy to ensure that all
student needs. students achieve.

6.7 Demonstrating Follows all state education codes, legal requirements, district and site policies, contractual Maintains a high standard of personal integrity and commitment to
professional agreements, and ethical responsibilities.* student learning and the profession in all circumstances. Contributes

responsibility, integrity,
and ethical conduct

* As follows:

*Takes responsibility for student academic learning outcomes.

*[s aware of own personal values and biases and recognizes ways in which these values and
biases affect the teaching and learning of students.

*Adheres to legal and ethical obligations in teaching the full range of learners, including
English learners, students with special needs, African American students and Foster Youth.
*Reports suspected cases of child abuse, and/or neglect as outlined in the California Child
Abuse and Neglect Reporting Act.

*Maintains a non-hostile classroom environment and carries out laws and district guidelines
for reporting cases of sexual harassment.

*Understands and implements school and district policies and state and federal law in
responding to inappropriate or violent student behavior.

*Complies with legal and professional obligations to protect the privacy, health, and safety of
students, families, and other school professionals.

*Models appropriate behavior for students, colleagues, and the profession.

*Acts in accordance with ethical considerations for students.

*Maintains professional conduct and integrity in the classroom and school community

to building professional community and holding peers accountable to
norms of respectful treatment and communication. Contributes to
fostering a school culture with a high degree of resilience,
professional integrity, and ethical conduct.

Facilitates conflict resolution and consensus building for improving
programs, services, and outcomes. Encourages students to

self-advocate. (ES)




6.1 Reflecting on teaching practice in support of student learning
As feachers develop, they may ask "How do L. er "Why do 1..."

6.2 Establishing professional goals and engaging in
continuous and purposeful professional growth and

asess my growth 2 ateacher over tima?

leam about teaching as Tobserve and interart with my students?

reflact onmy instructional successes and dilemmas to move my practics forward?

malyzz my teaching tounderstand what contributes to student l2aming?

fommlate professional development plans thatare basad onmy mflsction and amalysis?

devalop awarmess of potential bias that might influence my teaching or affect student leaming?
engape inthe design and implementation of research and inquiny?

development

A feachers develop, they may ask “How do 1" or “Why do 1..."

6.3 Collaborating with colleagues and the
broader professional community te support
teacher and student learning

As faachers develop, they may ask "How do 1. " or "Why do 1"

maintain an attitede of lifslong leaming?

establish goals and s2ek out opportunities for professional

growth and development?

ensure that profeszional goals are infomad by appropriste esowress
such as thelmowladgs bass for teaching, school and district prionitiss,
colleamues, supervisors, mentors, amd my personal reflactions?

us2 professional literstwre, district professional development, and
other professional opportumities to increass my undestading of
teaching and lzaming?

leam mote about my own professional roles amd esponsibilitias?
continue toseek out ad refine approaches that make the cnmiculum
apozssible to all students?

expand my kmowladez md affective application of new instructional
mezthods and tachnolomies?

evaluate and incorporate research to utilize evidencs-basad practices?

collaborate withteachers, admimistrators, education specialists, perasducators, and

staff to ensure that all students” diverse leaming neads, interests, and stengths a2 met?
r=main meeptive tothefeadback ofcolleasues, mentors, and supervisors in suppordt of my
teaching practice and student leaming?

support school and district goals and prionties?

contributz toschool-wide events, activitiss, and decision-making?

establish and maintsin productive mlationships with other school staff to bacome 2 visible d valued member of the
school and district commumitiss?

contribute to the leaming of other educators?

benafit from and contribute to professional orgamizations toimprove my teaching?

benafit from and add to the knowladge bass ofthe profession?

provide puidance and direction to parssducators, tutors and volunteers?

provide 2 continmum of support from consultation, collaboration, co-teaching tomentoring with multi or
interdisciplinary team members?

ansur joint responsibility for student growth in academic, behaviorl and social'=motional leaming?

Standard 6 Developing
as a Professional
Educator

Teachersreflect on theirteaching practice

to support studentleaming. Thev establish
professional goals and engagein continuous and
purposeful professional growth and development.

Thev collaborate with colleagues and engage inthe
broaderprofessional community to support teacherand
student learning_ Teachers learn about and work with
families to support studentleaming. Thev engage
local communities in support of the instructional
program. They manage professional responsibilities

to maintain motivation and commitment
to all students. Teachers demonstrate
professional responsibility, mtegrity,
and ethical conduct.

6.4 Working with families to support student learning

As techers develop, they may ask "How do 1" or “Why da 1.."
value and respact students’ families and appreciate their rolz in student 12aming?
develop anunderstanding of families” racial, cultural, linguistic, and socioeconomic backgrounds?
engare families as sources of kmowladse about students” strempths, interests, and needs in support of their leaming
and personal growth and development?
present the edueational program toall fmiliss ina therough and comprehensible fashion?

* provide opportunitizs for all familiss topatticipate in the classmom and school community?

*  establish ongoing effective feadback systems between students, fmiliss and school?

6.5 Engaging local communities in support of the
instructional program
Ar feachers develop, they may ask, “How dol." or “Why do 1.."
* increzz my indestading ofthe cultures and dynamics of my studants’
commumities?
* value and respact thestudents’ commumities and appreciate the sole of
community in student leaming?
* promote collaboration between school and community?

» identify and draw upon school, district, and local community social
service resourcss tobensfit students and their families?
* zack outand use additional resources from the local commmmity and
businesses to support student lesming?
» provide my students with community-based experiences that support
their lzaming?

6.6 Manapmpg  professional  responsibilities to
maintzn metivation amd commitment to all smdents
Ar teachers develop, they may ask “How do 1.7 or “Why do 1.."
* challenpe myzalf intellactually and creatively throurhout my caesr?
» find support and develop stratesias tobalmes professional responsibilities
withmy personal neads?
* manas? stress and maintain apositive attitude with students and colleampes?
* address the complications and challengss of teaching?
» identify soumoes of engasement ad enewal inmy professional wod?

6.7 Demonstrating professional responsibility, integrity,
and ethical conduct
As teachers develop, they may ask, "How do 1" er “Why da 1.7

remain informed of understand, and upkold the professional codes, ethical respomsibdlities, and legal raquirements
oplicablz tothe profession?
contributz to school and student suceess by being kmowladgeablz ofleaming geals, standards, and objactives
established by relevant national, state, and local organizations and stakeholders?
meet my professional obligations toimplement school, district, state, and faderal policies md guidelines?
axtend my kmowladge about my professional and legal responsibilities for students’ lesming, behavies, md safety?
maintan professiona conduct and integrity in the classoom and school community?
inteact appropriataly with students and families outside the classroom?
demonstrate my professional obligations to students, collsamues, school, ad the profession?
msolve conflict and build consensus through advocacry forimproved programs, sarvices, ad outcomss for studants?



